
10th Grade Industrial Revolution Inquiry 
 

Did the Industrial Revolution 

Lead to Progress?  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

With drops of blood. The history of the Industrial workers of the world has been written ... Wm. Haywood.  
Secretary. Chicago 1919. https://www.loc.gov/resource/rbpe.01805500/ 

Supporting Questions 

1. What was life like for workers? 

2. How does life before the Industrial Revolution compare to life after the Industrial 

Revolution? 

3. How did the Industrial Revolution bring about government reform? 

 

This work has been developed as part of a Teaching With Primary Sources grant from the Library of Congress.  

https://www.loc.gov/resource/rbpe.01805500/
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 Did the Industrial Revolution Lead to Progress 

New York State Social 
Studies Framework 
Key Ideas and  
Practices 

Integrate evidence from multiple relevant historical sources and interpretations into a reasoned argument about 
the past (D2.His.16.9-12) Integrate evidence from multiple relevant historical sources and interpretations into a 
reasoned argument about the past (D2.His.16.9-12) 

Staging the Question 

Using the painting, "The Harvesters," and knowledge of what the word "revolution" means, students will predict 
changes in working life that occurred during the Industrial Revolution 

 

Supporting  

Question 1  

Supporting  

Question 2  

Supporting  

Question 3  

What was life like for workers during the 
Industrial Revolution? 

How does life before the Industrial 
Revolution compare to life after the 

Industrial Revolution? 

How did the Industrial Revolution bring about 
government reform? 

Formative  

Performance Task 

Formative  

Performance Task 

Formative  

Performance Task 

“Chat Discussion Stations” 
(activity/assessment) 
“I Sense a Good Narrative” 

(pg 13)Students are to use their 
five senses and describe and 
create their own version of the 
narrative provided. 
(assessment) 

“Group interpretation of Artwork to 
promote discussion”-(pg 5) Students will 
Examine the painting and read the 
description on the right, then answer the 
questions on the right. 

“Creating a protest sign”-(pg 14) 

Students will choose one from a list list and 
create a protest sign that a worker might hold 
to gain the government’s attention. 

Featured Sources Featured Sources Featured Sources 

REPRODUCIBLE  

Silver, Harvey. Tools for Conquering 
the Common Core. Franklin Lakes: 
Thoughtful Education Press, 2015. 
Print. 

http://toolsforconqueringthecommoncore.com/ 
wp-ontent/uploads/2015/04/I_Sense_a_Good_ 
Narrative.pdf 

Brueghel, Pieter E. The Harvesters. 1565. 
The Metropolitan Museum of Art, New 
York, New York. The Met. The Metropolitan 
Museum of Art. Web. 27 Apr. 2017. 

http://www.metmuseum.org/toah/ 
works-of-art/19.164/ 

Imgrum. "Standing for what is" Instagram, 18 
Apr 2016, #standingupforwhatsright medias/. 

https://www.instagram.com/p/BMxNkJ7AUtm/ 

Summative  

Performance Task  
ARGUMENT 

Did the Industrial Revolution lead to progress? Using the Claim-Evidence-Analysis Format Graphic 
Organizer provided, construct and argument, supported by evidence, which address this question. 

 

Taking Informed 
Action 

Research labor conditions around the world and make  a poster highlighting the conditions 

 
 

http://toolsforconqueringthecommoncore.com/wp-ontent/uploads/2015/04/I_Sense_a_Good_Narrative.pdf
http://toolsforconqueringthecommoncore.com/wp-ontent/uploads/2015/04/I_Sense_a_Good_Narrative.pdf
http://toolsforconqueringthecommoncore.com/wp-ontent/uploads/2015/04/I_Sense_a_Good_Narrative.pdf
http://www.metmuseum.org/toah/works-of-art/19.164/
http://www.metmuseum.org/toah/works-of-art/19.164/
https://www.instagram.com/p/BMxNkJ7AUtm/


The Effects of Industrialization on Workers 

Learning Objectives:  

 I can describe what life was like for workers during the Industrial Revolution  

 I can compare how life was before and after the Industrial Revolution 
 I can predict how working conditions will lead to regulation in the workplace by 

government  

Effects of the Industrial Revolution 

The Industrial Revolution dramatically changed many aspects of life for individuals.  People flocked to these new 

industrial centers for employment and resettled there.  The first factories were built in cities and towns nearby and 

life would be forever changed. 
 

Watch this video The Industrial Revolution (History.com) then answer the questions below.  

1. What effects of the Industrial Revolution are still a part of 

modern life? 
2. What was Samuel Slater’s role in the Industrial 

Revolution? 

  

 

 

 

3. What were some effects of factory work? 4. What were the negative effects of factory work? 

  

 

http://www.history.com/topics/industrial-revolution/videos/the-industrial-revolition


Analyzing Document A 

1a. Examine the wages of men and women that are 16 and under. Now, examine the wages 

of male and female workers between the ages of 22-46. What is the trend that you notice 

when comparing the two age groups?  

 

 

1b. Why do you think that trend took place?  

 

2a. If you were a male worker that started their career at age 11 and worked until you were 

61, what change/trend would have occurred?  

 

 

2b. If you were a female worker that started their career at age 11 and work until you are 

61, what change/trend, if any, would have occurred? 

 

3. What does this chart reflect the attitudes towards women during the Industrial 

Revolution  

 

 

 

3b. How would it feel to be a female working in a factory during this time period?  

 

  

4.  What would be one demand for change that workers would want when examining this 

chart?  

 



 

Document B:  

1. How long was the work day for this particular 10 year old? (# of hours) 

 

2. What steps were taken to ensure that the children stayed away during these working 

hours?  

 

 

3. What evidence supports the statement that “factories were unsafe during the 

Industrial Revolution.” State at least two pieces of evidence. 

 

 

4. Imagine your life at the age of 10. What were you doing? What were your interests? 

What responsibilities did you have?  

 

 

4b. Compare your life at the age of 10 to what you read in document B. Would it be similar? 

Different? How so?  

 

5. What would be one demand for change that workers would want after examining this 

document?  



 

Document C  

1. What do you observe in both images?  

 

 

2. What can you infer about the working conditions from both of these images? 

 

 

3. What do you wonder about both images?  

 

 

4. What would be one demand that workers would want after examining this document?  

 

 

 

 

Document D 

1. What were the dangerous conditions coal miners would face during the Industrial 

Revolution?  

 

 

2. The main character in this novel is about your age. How would you feel if you were a 

coal miner about going to work?  

 

 

 

3. What would be one demand that workers would want after examining this document?  
 

 



Directions: Examine the painting below and read the description on the right, then answer the questions on the right.  

 
The Harvesters by Pieter Brueghel the Elder (1565).  

Brueghel , Pieter E. The Harvesters. 1565. The Metropolitan Museum of Art, New York, New York. TheMet. The Metropolitan Museum of Art. 

 

Before the Industrial Revolution, the work that 

needed to be done in rural areas depended on 

the time of year. For example, in the fall the 

seeds were sown, in the winter the livestock 

was butchered, in the spring the sheep were 

sheared, and in the summer the crops were 

harvested. The work day started when the sun 

rose and stopped when the sun set.   

1. List at least 3 things you notice about this 

painting.  

 

 

 

 

 

 

 

2. Based on this painting and the description 

above, describe what pre-industrial agricultural 

work was like.  

 

 

 

 

 

 

 

 



 

How did industrialization affect British workers? 

Primary Source Graffiti 

 
The following process will guide your analysis of primary source documents related to the effects of the Industrial Revolution on work.  
 
Pre-Activity: Sit in a group of 3-5 students. Take a different colored pen than the other members of your group. Each student in the group should take a different 

document. 
 

Step 1 Examine the document you have in front of you. Read the sourcing information first, then read the text closely, and carefully examine any images.  

Step 2 

Write any questions you have about the document or the information in it directly on the document.  

Circle any words you do not know and would like to know the definition of.  

Put a box around any evidence that will help you answer the guiding question: How did industrialization affect British workers? 

Write out any observations or inferences you make in the margins of the document.  

Step 3 Pass your document to the student sitting to your left. You should receive a new document from the student sitting to your right. 

Step 4 

Repeat steps 1 and 2. 

Answer any questions that the student wrote on the document and define any of the words that they circled if you can.  

Step 5 Pass your document to the student sitting to your left. You should receive a new document from the student sitting to your right. 

Repeat steps 1-5 until all of the students have examined and annotated each document.  

Step 6 Share your vocabulary words, questions, and boxed evidence with the class.  

Step 7 After a class discussion on the documents, complete the writing task answering the question: How did industrialization affect British workers?  

 

 



 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
           Children of the Industrial Revolution 
                                                       http://spartacus-educational.com/IRwages.htm 

 

 

 

 

http://spartacus-educational.com/IRwages.htm


 

Document C 

Document B 

https://www.whitep

lainspublicschools.or

g/cms/lib/NY010000

29/Centricity/Domai

n/353/DBQ%20Effec

ts%20of%20Industri

al%20Revolution.pdf 

https://www1.aasd.k1

2.wi.us/sites/Staff/.../

APWH/.../AP%20Worl

d%20History.docx 

adapted from: 

http://history.hanov

er.edu/courses/exce

rpts/111sad.html 
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https://www1.aasd.k12.wi.us/sites/Staff/.../APWH/.../AP%20World%20History.docx
http://history.hanover.edu/courses/excerpts/111sad.html
http://history.hanover.edu/courses/excerpts/111sad.html
http://history.hanover.edu/courses/excerpts/111sad.html


 
   

                                                                                                                                                                                                            

 
 

     Digital ID: (color digital file from b&w original print) nclc 01581 

http://hdl.loc.gov/loc.pnp/nclc.01581 

Repository: Library of Congress Prints and Photographs Division 

Washington, D.C. 20540 USA http://hdl. 

Digital ID: (color digital file from b&w original print) nclc 01366 
http://hdl.loc.gov/loc.pnp/nclc.01366 

                                                                                                                                                                                                                      

Repository: Library of Congress Prints and Photographs Division 

Washington, D.C. 20540 USA http://hdl.loc.gov/loc.pnp/pp.p            

Digital ID: (color digital file from b&w original print) nclc 01151 

http://hdl.loc.gov/loc.pnp/nclc.01151 

Repository: Library of Congress Prints and Photographs Division 

Washington, D.C. 20540 USA   

http://hdl.loc.gov/loc.pnp/nclc.01581
http://hdl.loc.gov/loc.pnp/nclc.01366
http://hdl.loc.gov/loc.pnp/nclc.01151


 

 

 

Document D: “Excerpt from Fall of Giants, historical fiction. 
Follett, Ken. Fall of the giants. Waterville, ME: Thorndike Pr, 2015. Print. 

 One of the main characters is a teenage boy, Billy, working in the coal mines of Great Britain during the 

1800s.  
 
 
“Billy was about to explain this when the ground beneath him shook, there was a bang like the crack of doom, and his flask was blown out of his hand by 
a terrific wind. His heart seemed to stop. Suddenly he remembered that he was half a mile underground, with millions of tons of earth and rock over his 
head, held up only by a few timber props. 
 
"What the bloody hell was that?" said Tommy in a scared voice. 
 
"It was an explosion," he said, his voice unsteady. This was what every miner dreaded every day. A sudden release of firedamp (methane) could be 
produced by a fall of rock, or just by a collier hacking through to a fault in the seam. If no one noticed the warning signs-or if the concentration simply built 
up too quickly-the inflammable gas could be ignited by a spark from a pony's hoof, or from the electric bell of a cage, or by a stupid miner lighting his pipe 
against all regulations. 

 
He remembered all the ways miners could die. To be killed by the explosion itself was a mercifully quick end for the luckiest. The burning of the methane 
produced suffocating carbon dioxide, which the miners called afterdamp. Many were trapped by falls of rock, and might bleed to death before rescue 
came. Some died of thirst, with their workmates just a few yards away trying desperately to tunnel through the debris. 
 
A figure came running through the flames with his clothes on fire. "Good God!" Billy said, horrified. As he watched, the runner stumbled and fell. 
He could not see the face but he could tell it was a boy of his own age. Billy turned him over and saw that it was Michael O'Connor, known as Micky Pope, 
the son of Pat. Pat had asked Billy to look out for him. Billy said: "Dear Jesus, have mercy on Pat." 
 
He bent down and picked Micky up. The body was limp and lifeless. "I'll take him to the shaft," Billy said. 
 
[At the top of the mine shaft, Pat Pope waited for news of his son.] Billy went to him, holding Micky in his arms. 
 
Pa"I'm sorry, Pat," said Billy. 
 
Pat would not look at the body. "No," he said. "Not my Micky." 

"I pulled him out of the fire, Pat," said Billy. "But I was too bloody late, that's all." Then he began to cry



           

You are a 13 year old, and have worked at McAdams Textiles for three years, earning pennies a day.  Your 

breakfast this morning was a cup of weak tea and a withered apple. Today you are starting in a new area 

and wonder if your bare feet can be kept away from the moving parts of the machine. As you trudge home 

in the dark after 13 hours, you think about what to tell your family about your day. 

 

Using the prompts below to describe your work day . 

.What do you SEE? 
 

 What do you HEAR 

? What do you TASTE? 

What do you FEEL? 
 

 
 
 
 
 
 
 
 
 
 

What do you SMELL? 
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Name______________________________________ 
 
Step One: From your work, create a list of demands for changes that workers would want during the 
Industrial Revolution 
 

     

    

    

    

    

Step Two: Choose one from this list and create a protest sign that a worker might hold to gain the 

government’s attention. Your sign must include: 

-the change you want made 

-why you want the change made 

-an image 

-a slogan 

 
 
 
 
 
 



Making an Evidence-Based Claim 
 

Question: (Argument) Was the Industrial Revolution Progress? Using the graphic organizer 

provided, construct an argument, supported by evidence 

Directions: Fill in the following chart. You must include a claim, a minimum of three pieces of evidence and analysis (how/why). 

 

 

Claim 

 

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________ 

Supporting Evidence Supporting Evidence Supporting Evidence 

 

 

 

 

 

 

  

Analysis: Why did you choose this side of the argument? How is THIS more significant than the 

other argument to be made? 

 

 

 


